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In 1976, Malcolm Knowles, known for his
research on adult education and learn-
ing, predicted that the library would be-
come, “the most rapidly expanding edu-
cational institution of all in [the United
States],” regarding working with nontra-
ditional students. His prediction has not
come to fruition. In fact, there was little
published regarding librarians support-
ing adult students from the mid-1980s
until 2000, when librarian Dorothy S.
Ingram published “The Andragogical Li-
brarian,” and 2010, with the publication
of researcher Nicole Cooke’s article, “Be-
coming an Andragogical Librarian: Using
Library Instruction to Combat Library
Anxiety and Empower Adult Learners,”
published in 2010. The literature consulted
includes research focused on adult educa-
tion in academia, library anxiety, and li-
brary literacy for nontraditional students,
spanning from the mid-1970s through the
present day. Nontraditional students at
Providence College range in age from their
twenties through eighties; therefore we did
not include research that exclusively looks
at library instruction for students who are
age fifty-five and older returning to higher
education. Providence College’s School for
Continuing Education works with students
who meet in a traditional classroom or
blended online and classroom settings,
and the library currently works exclusively
with face-to-face classes, so research that

focuses on online students or distance stu-
dents was not included in the literature
scan. We also excluded research that fo-
cuses on outreach to graduate students as
they have different needs and experiences
than students seeking bachelor’s degrees.

dult education researcher,

Gordon Darkenwald defines

nontraditional students by

sociocultural responsibili-
ties instead of age. In Darkenwald’s
definition, a nontraditional college stu-
dent is an individual returning to for-
mal education after a break in educa-
tion to take on roles typical of an adult
in society.” These responsibilities in-
clude, but are not limited to, full-time
employment, parenthood, and other
financial responsibilities. Often times
these responsibilities take priority over
academics.> Due to the break from
formal education and added responsi-
bilities not characteristic of traditional
college students, the research focusing
on library instruction and outreach for
the traditional student is not relevant.
Rather, the focus for instructors and
librarians needs to be on research re-
garding how to most effectively reach
nontraditional students. Cooke points
out that while the number of nontra-
ditional students working to complete
bachelor’s degrees is increasing, most
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of the research focuses on traditional college students and,
“the specific needs and characteristics of adult learners are
often overlooked.” Librarians are key in easing the anxiety
often faced by this population.

LITERATURE REVIEW

Literature on Andragogy

Malcolm Knowles is credited for developing the theory of
andragogy, the teaching style specific to adult students, al-
though the theory first appeared in education literature in
19337 The research surrounding how adult students learn
finds that they prefer a more informal and collaborative ap-
proach to education, and “benefit from different institutional
services and teaching styles than those offered to traditional
students.” Knowles created a andragogical model that out-
lines the specific learning styles and needs of the nontradi-
tional student. This model is based on several principles that
make it distinct from pedagogy, which include: the need to
know, self-concept, prior experiences, readiness to learn, the
orientation to learning, and motivation.’

e Need to know: Adult students need to know why they
are learning something, and are much more likely to put
forth considerable effort into the learning process once
they see the benefits. Knowles argues that instructors
first need to communicate the purpose for learning an
objective before presenting it. The most effective way
to do this is to facilitate a learning experience in which
the adult students, “discover for themselves the gaps be-
tween where they are now and where they want to be.”

e Self-Concept: The second principle focuses on self-
concept. Most adults have the self-concept that they are
responsible for their own decisions, and this principle of
self-concept focuses on teaching in a way that empowers
this aspect of the student. Adult students struggle with
learning activities that represent the teacher bestowing
knowledge, or that mimic a model in which the student
is completely dependent on the instructor. Knowles ar-
gues that this type of teaching-learning dynamic denies
adult students of their self-concept and therefore pre-
vents buy-in. Attempting to teach adult students as one
would teach children creates internal conflict with the
psychological need to be self-directing. Instructors who
work with adults will find more success in facilitating a
learning environment that helps adults to become self-
directing learners.

e Prior Experiences: Most nontraditional classes have a
wide age range, and therefore a wide range of life ex-
periences. Adults tend to self-identify based on life ex-
periences, whereas children identify based on external
factors. Knowles argues that classrooms that ignore or
devalue an adult student’s life experience results in the
student feeling ignored or devalued. The best educational
techniques for adult students require that they bring
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their unique life experiences to the classroom and also
challenge them to expand their preconceived ideas.

e Readiness to Learn: An adult student’s readiness to learn
centers around the ability to address real-life situations.
Knowles recommends simulation or problem-based
learning to engage students’ readiness to learn some-
thing. He explains that this teaching style is effective
because it bases learning on “developmental tasks asso-
ciated with moving from one developmental stage to the
next. The critical implication of this assumption is the
importance of timing learning experiences to coincide
with those developmental tasks.”

e Orientation to Learning: Adult students tend to be
problem-centered or life-centered in their orientation to
learning, whereas children are subject-centered: “Adults
are motivated to learn to the extent that they perceive
that learning will help them perform tasks or deal with
problems that they confront in their life.”° This orienta-
tion is why most adults return to the traditional class-
room, and is what keeps them motivated through the
process.

e Motivation: Most adults have a desire for personal
growth and development, and respond to both external
motivation, such as a better job or promotion, and inter-
nal motivation, such as self-esteem or job satisfaction.
The primary block to this motivation is their own low
self-esteem or negative self-concept as students.

Literature on Library Anxiety
The majority of the research on library anxiety focuses on
undergraduate students, international students, or other
specific demographics that do not include nontraditional
students. The library anxiety research that addresses the
nontraditional student population is primarily from librarian
Constance A. Mellon’s work in the 1980s. There are some
scholarly articles regarding library anxiety published since
her work, but they are predominantly literature reviews. The
digital divide and the migration of library resources from
the physical world to online creates another level of library
anxiety. The research regarding the digital divide and librar-
ies in the United States, however, focuses on public libraries.
Mellon’s research resulted in the term, “library anxiety,”
which is characterized by, “feeling that one’s library skills
are inadequate compared to those of one’s peers.”!! Mellon
was originally hired at the University of Tennessee at Chat-
tanooga in 1981 to develop a library instruction program to
reach all student levels. The gra duate nursing school stu-
dents were the ones who tipped her off that something was
getting missed in the library instruction. She explained at a
Library Orientation Exchange (LOEX) conference that these
students all had the same story: “T've been out of schools so
long. . . . T hate to bother the people at the reference desk
with all these dumb questions, but I just don’t know where
to begin.”? This sparked a two-year qualitative study of six
thousand students on campus regarding their perceptions of
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the library and library research. Instructors had their stu-
dents keep journals regarding their feelings in the research
process, which were then reported back to Mellon. She found
that the majority of all students felt that they were the only
one who did not understand how to use the library.” “I was
scared to ask questions. I didn't want to bother anyone. I also
didn’t want to them to think I was stupid.”" The library anxi-
ety stemmed from four causes: “the size of the library; a lack
of knowledge about where things were located; how to be-
gin; and what to do.”"* This anxiety interferes with students’
ability to do research, and therefore their overall learning.

Mellon believes that because librarians are so familiar
with the resources, they forget what it's like to be over-
whelmed by them. She and her colleagues agreed that the
typical fifty-minute library instruction sessions do not pro-
vide enough time to develop a real working grasp of using
library resources, but the research suggested that these
sessions made the librarians seem more approachable to
students. This resulted in Mellon redesigning the library
instruction session as a “warmth seminar” where librar-
ians still teach library tools," but also include a component
about library anxiety in an effort to help students feel more
comfortable with the library and asking for help when they
don’t know how to do something.

Technostress, the fear and anxiety around using tech-
nology, is closely related to library anxiety, especially as li-
brary resources move to digital formats. Brian Quinn found
that many nontraditional students have the added stress of
learning how to use a computer in addition to the pressures
of completing their assignments. Quinn points out that
technostress is a subjective reaction to a social situation.
Consequences of this anxiety regarding technology are real
and may become a self-fulfilling prophecy. Nontraditional
students who suffer from technostress often have difficulty
mastering the online catalog and the databases. OPACs don't
adjust or fix spelling errors, and many students use a search
string of words instead of keywords. Both of these habits
often result in few or no search results, which may reinforce
feelings of technostress, anxiety, and inadequacy.!® These
negative feelings and technostress can become cyclical and
inhibit students’ ability to learn.

Librarians who work with nontraditional students need
to be able to identify symptoms of technostress. This is vital
because a student will not succeed with just the informa-
tion on how to conduct a proper research strategy. Also,
librarian and researcher Charlotte Diana Moslander found
that many adult students perceive their technostress and li-
brary anxiety as unique to them, and “will avoid asking for
help (‘being exposed”) at all costs.”” This means the librar-
ian must not only explain how to use the technology when
teaching library instruction, but also avoid jargon and not
show-off with the technology.’® Similar to Mellon’s previ-
ously mentioned warming seminars, Quinn recommends
that librarians focus on how they convey information to the
students. “The overall tone and manner of the librarian, the
physical and verbal cues that he or she uses, can play a vital
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role in reducing the stress level of the adult learner.”"® Quinn
recommends that the students perform various tasks during
the instruction session so the librarian can gauge if students
need additional support or not. The same task may need to
be repeated several times by both the librarian and student
to ensure the information is grasped.

LITERATURE ON LIBRARY INSTRUCTION AND
NONTRADITIONAL STUDENTS

There is a gap in the research regarding librarians’ work with
nontraditional students after Knowles’s support of librarian-
ship and andragogy and Mellon’s research on library anxiety.
This was not discussed until the early 2000s, and was not
given prominent focus until Cooke’s 2010 article focusing on
andragogy and librarianship. There is some research from
the critical librarianship movement that touches on non-
traditional aged students, but most of this research looks at
populations such as adult students whose native language
is not English or other underserved groups within nontradi-
tional students. It is also important to note that the research
on library instruction designed for nontraditional students
focuses on in-classroom instruction. There are arguments
that instruction is the gateway to curbing library anxiety
and ultimately the tool to get nontraditional students into
the library and to ask for help.

Library instruction ranges from tours to one-time in-
struction sessions to to formal, credit-bearing library in-
struction courses and research classes. This section of the
literature review will only focus on formal instruction in the
classroom as our current effort in reaching nontraditional
students is based in formal instruction. Nicole Cooke ex-
plored thirty-five years of research in both adult education
and library science in an effort to find ways to specifically
reach nontraditional students with library instruction in her
article “Becoming an Andragogical Librarian: Using Instruc-
tion as a Tool to Combat Library Anxiety and Empower Adult
Learners.” She points out that much of the adult education
literature discusses the different campus resources available
to students; it typically does not mention libraries as one
of these resources. Much of the library literature that deals
with adult learners focuses on the topic from the perspective
of public libraries, which offer different services and serve
different needs than academic libraries. Cooke argues that
the majority of academic instruction librarians do not utilize
andragogical methods when teaching, but, due to trends in
librarianship, their role is shifting from information provider
to learning facilitator, which aligns with the tenets of adult
education.

Nontraditional students typically have competing pri-
orities such as a full-time job, family, and school; therefore,
they do not have the free time to experiment and explore
resources available to them as more traditional students do.
Cooke says, “Instruction librarians should strive to make the
learning meaningful, immediate and relevant to their needs
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and should strive to address broader information needs,”*°

when working with nontraditional students. While relevancy
is important when teaching all students, it is particularly
important to nontraditional students due to their competing
demands. To address this, Cooke argues that the elements of
successful library instruction include, “praxis, immediacy,
and engagement,” so that students actively participate and
practice working with library tools, and see the immediate
and long-term with the idea of creating relevant content and
strive to have the learners interact with and utilize that con-
tent effectively and repeatedly.”* Praxis is crucial because
“adult learners tend to perform praxis in their daily lives by
engaging in an actions [sic] and looking at the implications
and consequences of those actions.”** Content that promotes
student engagement helps to create enthusiasm and shows
the immediacy and importance of the content taught. The
combination of enthusiasm and relevancy in the content
makes it easier for students to interact with the informa-
tion, and integrates the research process or tool into their
knowledge base.

Nontraditional students typically have less technology
knowledge, which puts them at a disadvantage as library
resources increasingly move to digital formats. The lack of
technology knowledge causes anxiety, often called tech-
nostress, which creates an additional level of stress for non-
traditional students attempting to access library resources.
Due to time constraints nontraditional students typically
access library resources remotely, creating additional barri-
ers to information beyond library anxiety. Cooke suggests
that interactive library instruction is a way to quell library
anxiety and technostress: “As adult learners actively partici-
pate and learn, they will gain confidence and independence
with navigating the library and technology tools.” Cooke
cites the Middle States Commission on Higher Education
to suggest that, ultimately, successful library instruction is
“more than technological competence or on-line research.
It encourages critical thinking and reflection in the context
of the increasingly extensive amounts of information now
available through a wide range of technologies.”**

Librarians at McGill University Library created a pi-
lot program with their Centre for Continuing Education
(CCE), based on Cooke’s call for case studies in her 2010
article. Students in the CCE can be undergraduate, gradu-
ate, or non—degree seeking depending on their program,
but primarily fall within the description of nontraditional
students described in this literature review. Canadians ages
twenty-five to sixty-four enrolled in higher education are an
increasing population on Canadian college campuses. The
growth rate was about 3.8 percent per year from 1998 to
2008, which is comparable to similar age demographics in
the United States.?” McGill librarians found that while en-
rollment at the CCE was increasing, library outreach to the
students and faculty was limited, as was knowledge about
the library and its resources within the CCE. The librar-
ians, program coordinators, and faculty worked together
to identify needs and opportunities for partnerships. The
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pilot program included embedded library instruction us-
ing andragogical teaching techniques, increased marketing
of services, and targeted collection development. Tailored
library instruction utilized the core principle of andragogy
as outlined by Cooke and Knowles. The librarians collected
feedback, both with formal surveys and anecdotal conversa-
tions. The collaboration helped librarians better understand
the unique needs and challenges of CCE students and fac-
ulty with the dedicated liaison program. All instructors
reported that students’ research improved after tailored
library instruction. Students and instructors informally
reported a better understanding of the library and its re-
sources available. The authors plan to conduct more formal
assessment of their continued efforts now that relationships
with the CCE have been made.

Andragogy provides a foundation from which lesson
plans can be created for nontraditional students. Problem-
based learning, where students practice the content as part
of the lesson, empowers students to be more self-directed
in the classroom, which fulfills one of the core principles of
andragogy. Giving students a research scenario to solve is
one way to encourage them to explore and become familiar
with the library’s resources, according to information literacy
librarian, Lauren Hays. She recommends requesting that
students reflect on their process to further empower them to
be self-directed in their learning process. Showing students
the whole picture and then breaking down the information
to demonstrate the individual steps helps nontraditional
students understand how this information is relevant. This
fulfills the need to know as discussed by Knowles. Hays rec-
ommends showing an entire annotated bibliography before
explaining how to achieve the different parts to create one.
Student reflection is also important when teaching this way
because it helps them “better understand how what they
are learning is affected by what they already know and how
what they already know might need to change with the new
information they are learning.”*® This type of learning is
called double-loop learning, and thoroughly encompasses
the core principles of andragogy. Overall, librarians that act
as a facilitators or consultants when working with nontradi-
tional students, by providing relevant content, recognizing
the prior experience students bring to the classroom, and
creating an open feedback loop, will provide the most effec-
tive instruction.

PROVIDENCE COLLEGE’'S SCHOOL FOR
CONTINUING EDUCATION

Perspectives in Western Civilization Overview

Perspectives in Western Civilization is a three-credit course
that serves as Providence College’s (PC) School of Continu-
ing Education (SCE) complement to the Development of
Western Civilizations (DWC) course that regular under-
graduates (referred to by the college and for the rest of this
article as Day Students) take over the course of their first two
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years at PC. DWC is a rigorous curriculum that consists of
seminars, lectures, and interdisciplinary colloquia; whereas,
Perspectives in Western Civilization is a leaner overview of
philosophy and theology with an embedded information
literacy component. In contrast to the two full years of study
that fulfill the DWC requirement for Day Students, the Per-
spectives in Western Civilizations course is a single semester
and covers only theology and philosophy.

The information literacy requirement for this class was
written by the School of Continuing Education, and requires
a partnership with a research librarian to ensure that at the
end of the course students meet the following criteria:

e Student will be able to use library and other information
sources (databases, search engines, etc.) responsibly to
secure secondary sources for written assessments that
they would write as part of the course.

e Student will be able to evaluate sources critically to de-
termine the relevance, reliability, and worth of selected
resources to the student’s own project/paper, etc.

e Student will demonstrate sufficient ethical and legal un-
derstanding of copyright and originality guidelines and
laws in learning and constructing approved citations of
sources for written projects or papers( e.g., in construct-
ing an approved Works Cited or Bibliography section).

To date the library has partnered with this class in the
fall 2014, fall 2015, and spring 2016 semesters for at least two
meetings each time, though three meetings are preferred.

The first meeting covers a basic overview of library re-
sources including the catalog, Research Guide (in particular
the Research Guide for SCE students), remote library access,
printing, setting up a research appointment, and research-
ing in the Academic Search Complete database. Since the
nontraditional student population has not, for the most
part, conducted any kind of library research in many years,
this session is typically slower paced than a traditional fifty-
minute one-shot session with students from the Day School.
This also ties in with Mellon’s theory that a traditional fifty-
minute one-shot is not sufficient to quell library anxiety or to
make the library and librarian more approachable. Addition-
ally, since this class is primarily taught by adjunct faculty, the
instructors are often not as familiar with Providence College
resources as regular faculty may be, and therefore it’s even
more crucial that students leave the class with a good grasp
of how to access articles and books. Each session concludes
with a brief assignment where the students put their new
knowledge into practice. For the first session assignment,
students locate an article pertinent to the current class read-
ings and print out the first page of that article.

This initial assignment was constructed with three goals
in mind to help ease SCE students into using the library:

e Since most students, if not all of them, have no expe-
rience with using research databases, the assignment
forced them to interact with the databases immediately
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after witnessing a demonstration, hopefully cementing
in their minds how to use them and removing a bit of
library anxiety.

e This first interaction with databases occurred in a safe
space where there were experts on hand (librarians and
professors) to answer questions and address issues as
they came up. This served to bolster the confidence of
the students, and make them more secure in their ability
to access these resources on their own.

e This also forced students to interact with the printing
system, known as PC Prints. PC Prints is a Pharos remote
printing system that requires SCE students to either buy
a print card or load money to their PC ID to use. There
is a bit of a learning curve, and a real danger of tech-
nostress, but requiring them to interact with a printing
system in a more controlled environment with experts
available should help with quelling printing anxiety.

The second session for the Perspectives class is about is-
sues of academic integrity and citation. Providence College
has a stated Academic Integrity policy, which is also commu-
nicated in an online tutorial that all incoming Day Students
must take. This is replicated for SCE students through a lec-
ture that discussed various definitions related to academic
integrity, examples of how to cite properly using MLA, how
to paraphrase, cautionary tales of the consequences of vio-
lating academic integrity, and a list of resources available to
students to help them learn to cite properly. As with most of
the lessons for this group of students, efforts are made to tie
academic work to real-life situations to satisfy older learners’
need to know, as described by Knowles. At Phillips Memorial
Library, we recommend students consult Purdue’s Online
Writing Lab (OWL) for citation help, and we pay for access
to RefWorks citation management software.

The assignment for the second session is to set up a
RefWorks account. Once the account is created, the student
is to go back into the SCE Research Guide to locate a da-
tabase and search for another article related to their paper
topic. Depending on when the second session occurs in
the semester, students may have already been working on
a research paper, so this gives them time in class and with
help to do more research into what scholarship is available.
Once they have located an article, they must import it into
RefWorks and print off the page that shows what article
they imported. This assignment’s learning outcomes are
that students

e build on previous knowledge of Research Guides, locat-
ing a database, and searching in a database;

e build on previous knowledge of the print system PC
Prints; and

e establish a familiarity with RefWorks and realize that
using it is strongly recommended by both the professor
and the librarians.

The third session focuses on evaluating and incorporating
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sources into a research paper. We begin with a short video
about the research process that deals with coming up with a
research question. After that, the students are instructed to
think about their own research question and look for articles
that would support it. This session focuses on the students
doing research on their own with help from librarian and
professor. The assignment is to locate an article, print off the
citation, and list five reasons why it is an appropriate article
for their research question. The educational outcomes for the
third session are the following:

e Build on previous knowledge of database searching to
boost confidence in research skills and continue to hone
database navigation techniques.

e Build on previous knowledge of the print system PC
Prints. By the third session, most students have pur-
chased print cards and are able to print without assis-
tance.

e Require students to take time and really analyze why
one article may be more appropriate than another, rather
than just gathering the prescribed number of sources and
writing the paper.

e Encourage the students to come up with a research ques-
tion and look for supporting articles with the knowledge
that their research question may change depending on
the scholarship available. Making sure that they under-
stand trial and error is part of the research process.

By the third session, students are significantly more
comfortable with library databases, with using the printing
system, and with how and when to reach out if they need
help. Since most of our remote reference doesn't give us an
indication of the student’s age, it’s hard to tell if there was an
increase in questions from SCE students. Anecdotal evidence
indicates that they are much more comfortable reaching out
to the library, and they have a better understanding of the
value of library resources and services.

LIBRARY INSTRUCTION AT PROVIDENCE
COLLEGE

Library instruction at Providence College, with the exception
of the Perspectives in Western Civilization course, is at the
request of faculty. We have many professors and disciplines
that we work with every semester, primarily English, The-
ology, Social Work, and Education, but some departments
request our services less frequently or not at all. In the past,
the Research and Education department in the library had
subject specialist liaisons, but as we are such a small staff,
maintaining that type of arrangement became unwieldy due
to an imbalance among the demand for instruction by dis-
cipline. Now we operate on a less rigid model where most
requests come to the coordinator for face-to-face instruc-
tion, and then librarians sign up for sessions that interest
them and work with their schedules. This provides a more
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equitable solution for library staff in terms of time, interests,
and teaching demands, and gives faculty a chance to work
with multiple members of library staff.

Traditionally, most of our library instruction sessions
have been for the students in the Day School. Day School
students are traditional undergraduates, ages seventeen to
twenty-one, who primarily live on campus. Day School
classes are primarily taught by normal faculty, though
students enrolled in the Day School may occasionally take
classes through the SCE. As classes in the SCE are primarily
taught by adjunct faculty, many are unaware of the services
the library offers with regard to instruction, and many do
not actually use our library at all. The Perspectives in West-
ern Civilization class is the first class that has had required
library instruction built into the syllabus.

The library also has a position that serves as the liaison
to the School of Continuing Education, and though we have
worked with them for many years trying to find effective
ways to reach out to their students, it has been a consider-
able challenge to sell our services to a student population
with such varying technology skills, demands on their time
outside of school, and lack of understanding as to what the
library offers. This position is the only remaining vestige of
a liaison program in the library. Maintaining the liaison to
SCE is not a tremendous burden in terms of the amount of
time spent but the library staff member in that role must be
focused on outreach since this is a population of students
who don’t use the library heavily. Similar to the Day School
students, SCE students need to first be encouraged to use the
library by their professors for them to understand its value.

To reach out to this population, we've taken several steps
during the 2015-16 school year:

e We modified and improved a Research Guide specifically
geared toward SCE students in fall 2015. This guide has
been in existence since 2013, but after improving it and
increasing our instruction to SCE students use of the
guide increased from 78 views (fall 2013) to 42 views
(fall 2014) to 340 views (fall 2015). This guide includes
information as to how to find books and articles in sev-
eral multi-disciplinary databases. It also includes more
information that is unique to SCE students, such as how
to get a library card, how to print on campus, the benefits
and privileges that come with being a Providence Col-
lege student with regard to access to information, and a
virtual tour with pictures of different places in the library
that they might want or need to use over their time at
Providence College.

e The library liaison to SCE worked with a marketing con-
sultant to better sell the library to prospective students.
PCis undergoing a campus-wide website redevelopment,
and SCE hired a marketing firm to help create more use-
ful materials for current and prospective students. The
library liaison worked with the marketing consultant to
come up with language that explains to this unique pop-
ulation why they should seek out help from the library
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over the course of their time at PC. Reasons included

were the following:

= Unique collections that support the PC curriculum

m Library staff who are well-versed in helping with
scholarly research

= Long hours to accommodate both work and school
schedules

= Significantly more access to research materials ap-
propriate for scholarly research than a public library
would have

= Access to massive e-book collections and scholarly
databases that can be used from home.

o We worked with the SCE advisor to offer library tours
to interested students. These included physical tours of
the building, but also an overview of online resources
available to them from home as well as information about
how to contact a librarian remotely or set up a research
appointment. The tours were offered two different nights,
to better accommodate working students’ schedules and
also to indicate to them that research assistance and
other library services are available seven days a week.
The library is typically open 8 a.m.—2 a.m. on Monday—
Thursday, 8 a.m.—10 p.m. on Friday, 9 a.m.—10 p.m. on
Saturday, and 9 am.-2 am. on Sunday. Sunday with
research assistance available on a drop-in basis most
days from 8:30 am.—10 p.m. We also extend library
hours for mid-terms and pre-finals, staying open until
3 a.m. and offering drop-in research assistance until 11
p.m. During finals, the library is open twenty-four hours
a day for about ten days, with research assistance avail-
able until 11 p.m.

e We worked with the SCE advisor to include physical cop-
ies of library information handouts (library FAQ sheets)
in the initial packet of information that students receive.
This FAQ sheet provides an overview on how the library
works, what services we offer, how to get a library card,
hours, and how to contact a librarian.

e We've increased the amount of email and face-to-face
communication with SCE to keep the conversation go-
ing about changes, updates, and new ideas. The library
liaison met with the Dean of SCE and the SCE advisor
in fall 2015 to brainstorm new ideas for outreach, and
since that meeting, have emailed regularly with ideas
and strategies.

e We've requested copies of syllabi from SCE faculty to see
what kind of assignments they are requiring their stu-
dents to do. The hope is to create relationships with fac-
ulty who teach regularly in SCE and to either get invited
into class for library instruction, or have the faculty refer
their students to the library (physically or virtually) for
research help. Since many faculty assign their students
research papers, but do not request library instruction,
we hope to understand how their students are currently
doing research, and find ways to help them improve in
their methods.

e Many of the classes taught through SCE are wholly
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online or hybrid classes using Sakai Learning Manage-
ment System. We plan to embed library information in
the form of a Research Guide into all course shells in fall
2016. This should serve as another way for SCE students
to find their way to the library’s resources, even if they're
not directed to them by faculty.

FURTHER EFFORTS

In the 2016-17 school year, we're hoping to continue the
outreach we've already done, as well as a few new targets.
There is an SCE advisory committee run by the college. Our
library’s SCE liaison has requested to be appointed to that
committee. This is a presidential appointment, and a mem-
ber of library staff are already on the committee, so there is
a chance that the appointment won't go through, but com-
pelling arguments have been made, and we're waiting to
find out the outcome. Also, we have been working with the
Dean of Graduate and Undergraduate Education to create a
one-credit library research class. This is a class that would
likely be run by SCE, but it would be open to all students.
Once the course has been created, we can promote it to SCE
faculty to recommend it to their students, and also mention
it in the Perspectives in Western Civilization class to try to
increase awareness among SCE students.

We ask other institutions who have nontraditional stu-
dents to evaluate the services they currently offer to that
population, and come up with outreach strategies that work
for their unique institution. We’d like to have a larger con-
versation about how to best serve this critical and potentially
overlooked segment of our student body.

CONCLUSION

We are pleased with the efforts we have made so far and the
outcomes we've gotten. Targeting SCE students is a logical
extension of the library’s mission, and from what we learned
in completing a review of the literature, a targeted outreach
effort is essential in reaching this unique population. Now
that we have more momentum and ideas of what works, we
intend to continue our current outreach efforts and hopefully
expand our understanding of SCE students and faculty needs
by serving on the SCE advisory committee, meeting more
faculty, both face-to-face and virtually, promoting library
services to them, and continuing work with the Perspectives
in Western Civilization class. There is more to do, but we
have a good foundation to build on.

It's important to note that this is a relatively simple
endeavor for library staff that will actually have a massive
impact on students in the School of Continuing Education
for the rest of their time at PC. The Perspectives in Western
Civilization course is taken by most SCE students, regard-
less of their program track, and for the 201617 school year,
the course was expanded into two sections with about forty
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students total. Anecdotal evidence from current and past
students as well as faculty supports the idea that having
structured, embedded library instruction significantly re-
duces library anxiety, which improves educational outcomes
for students.

Faculty may initially be hesitant to give up class time,
but this is a program that can be scaled up or down depend-
ing on the institution. Something as simple as the librarian
attending class, introducing him, or herself and explaining
how the role of the academic library is a good starting point.
Using the course’s learning management system is also a
good way to reach out, though it may not be helpful to those
students who are already behind technologically, so face-to-
face interactions whenever possible are crucial. As we have
found, any reluctance on the part of faculty to partner with
the library goes away quickly after seeing the improvement
in student work and confidence.
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